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CHAPTER I 
INTRODUCTION 
As society changes, current educational systems need to be evaluated 
and upgraded. Methods and procedures of teaching become outdated 
with constant technological advances. Predictions of the Bureau of 
Labor Statistics indicate, " ... more than 350,000 new clerical and 
related jobs will be added each year during the next decade."1 These 
projected workers will have to obtain training for their future careers. 
The business teacher has a responsibility to provide necessary training 
for students pursuing business careers. 
How can these teachers prepare themselves to meet the needs of 
their students? An effective way for teachers to keep abreast of 
changes in educational philosophies is through additional schooling. 
However, Snelling states, "Further education is important and should 
have no limits, but the direction of that further education is what 
counts." 2 
Teacher training institutions have a responsibility to keep their 
graduate programs relevant to the needs of business, society, and 
their students. 
1Robert M. Worthington, "Curriculum Development in Business and 
Office Education," Business Education Forum, XXVIII (November, 1973), 
p. 11. --
2Robert 0. Snelling, "The Businessman Looks at Secretarial Educa-
tion," National Business Education Yearbook, No . 12 (Reston, Virginia: 
National Business Education Association, 1974), p . 3. 
Teacher educatjon institutions have the responsibility 
of providing both prospective and current business educators 
with the opportunity to develop the flcxib3lity needed 
to cope with the challenges of the Future. 
Conducting a follow-up study of graduates c;,n provide valuable 
information to assure graduate programs a re meeting the needs of modern 
business and society . 
Statement of the Purpose 
The purpose of this project was to conduct a follow-up study of 
the graduates of masters degree programs in business education from 
1970 to 1974 at Utah State University. This study provides information 
for the further development and revjsion of the current masters degree 
programs tn business education. 
Mor e specifjcally, an attempt was made to achieve the following 
objectives: 
(1) To determine the present job status of the graduates. 
(2) To determir.e the reason(s) graduates were not teaching if 
employed in another area. 
(3) To determine the extent to which the masters degree pror,rams 
prepared the graduates for the positions in which they were employed. 
(4) To determine whether the masters degree programs had benefited 
the graduates from an economic standpoint. 
(5) To determine the number of graduates who had earned an advanced 
degree beyond their masters degree. 
3 Writesman Long, "Business Educators: Are You Prepared for the 
Future?" Business ~ducation Forum, XXVIII (March, 1974), p. 4. 
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(6) To determine the impact of Delta Pi Epsilon in the masters 
degree programs. 
(7) To determine what professional organizations the graduates 
were members of and if they were active members. 
(8) To determine the importance of out-of-class interaction with 
business education faculty members and other students. 
(9) To determine if faculty advisemen t was helpful during the 
masters degree programs. 
(10) To determine the strengths and weaknesses of the masters 
degree program. 
(11) To determine if the graduates favored obtaining a Master of 
Education or a Master of Science degree. 
(12) To determine if the numb er of hours required within the 
Colleges of BusJ.ness and Educat;on .;ere reasonable. 
Importance of Study 
Within the United States, 192 colleges and universities offer 
masters degree programs in business education to aid in the further 
development of business teachers. 4 But, how many of these higher institu-
tions recognize the need to revise and modify their business education 
masters degree programs to meet the needs and demands of our modern 
society? Jacobson expresses the following view concerning the need 
for improvement of business teacher education: 
In view of the procedural changes constantly taking 
place in the business world that result in new conditions 
and new demands from office personnel, it is imperative 
4william D. Keller, "Earning a Business Education Master's Degree," 
The Balance Sheet, LIV (December, 1972-January, 1973), p. 148. 
that business teacher educators examine their programs and 
analyze their goals so that graduates entering the business 5 
teaching profession will have the best possible preparation. 
The popularity of obtaining a masters degree in business education 
has almost tripled in the ten-year period between 1960 and 1970. 
4 
In 1960, 717 students received thetr masters degrees in business educa-
tion. By 1970, 1, 768 students had graduated wHh a masters in business 
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education. With the increasing number of students obtaining masters 
degrees in business education, the necessity of keeping these programs 
up to date is even greater than in previous years. 
Since a need has been established for relevancy in education, 
what type of data should be used to effectively evaluate a masters 
degree program? 
... schools should obtain information on courses, curricu-
lum, and teaching from their recent graduates, for they 
have valuable knowledge gained from experience . 
... Recent graduates can provide discriminating answers 
to relevant questions. They are capable of understanding 
and relating their particular educatjonal experiences to 
their own work situations. Recent graduates are able to 
comment upon the degree of accomplishment of educational 
objectives, the direct benefit of subject areas, the placement 
of educational emphasis within the curriculum, the practical 
application of their education to their jobt and the extent 
of respect they have for their instructors. 
How can business education departments use these valuable sources 
of information--the graduates? One of the most effective means is 
SHarry E. Jacobson, "Follow-Up Studies Aid in Evaluation," The 
Balance Sheet, LII (December, 1970-January, 1971), p. 169. 
6William D. Keller, "The Masters' Program for Business Education 
in the United States," The Journal of Business Education, XLVIII (Decem-
ber, 1972), p. 134. -------
7Lynn J. Loudenback, "The Recent Graduate: A Source for Curriculum 
Evaluation," Collegiate News and Views, XXVII (Fall, 1973), p. 8. 
the follow-up Htudy. Th1s foll.ow-up Htudy 1s the tool by wh1ch bus1n<'HH 
education masters degree programs can be adequately evaluated. In 
reference to using a follow-up study, Hewitt and Smith have 
stat ed: 
By asking the graduate his opinions, his successes, 
his failures, and his appraisal of the value of the training 
he has received, we can assess the strengths, the weaknesses, 8 
and even the changes that might be necessary in the curriculum. 
The need for improvement and change, particularly in education, 
will never diminish. Refusing to change allows educational methods, 
procedures, and programs to become quickly outdated . "The business 
school that does not now conduct systematic, periodic studies of its 
recent graduates may be overlooking a valuable source of assistance." 9 
Definitions of Terms 
For the purpose of this study, masters degree programs refer 
to: 
(1) Obtaining a Master of Science degree (thesis option--45 
quarter hours). 
(2) Obtaining a Master of Science degree (Plan B option--45 quarter 
hours). 
(3) Obtaining a Master of Education degree (non-thesis option--
54 quarter hours). 
8Jane Hewitt and Olga Smith, "The Placement and Follow-Up of Graduates," 
Responsibilities of the Business Education Department Chairman, Ruth 
B. Woolschlager (editor), Monograph 120 (Cincinatti, Ohio: South-
Western Publishing Company, 1969), p. 83. 
91oudenback, p. 8. 
The follow-up study is a method of surveying graduates to evaluate 
the effectiveness of a certain educa tional program. The educational 
program evaluated by thi~ study will be the masters degree programs 
in business education. 
The term business education will refer to the program designed 
to continue training teachers in the field of office education subjects 
while excluding the area of distributive education. 
Overview of the Study 
The purpose of this projec~ was to complete a follow-up survey of 
business education masters degree graduates of Utah State University 
(1970-1974) and to determine information for the further development 
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and revision of the current masters degree programs in business education. 
A review of related literature is presented in Chapter II. Chapter 
III contains the methods and procedures used to conduct the follow-
up survey. Chapter IV contains the findings and Chapter V presents 
the summary, conclusions, and recommendations. 
CHAPTER II 
REVIEW OF LITERATURE 
11 Business Education must be attuned to current realtty and not 
to the past if H J s to succeed. "10 Ideally, educaU anal programs 
should meet the needs of the products being prepared--the students. 
Follow-up studies are relevant evaluative devices of educational curricula . 
Thompson emphasizes this point when he states, "The follow-un study 
comes closest to observing ultimat e educational contribution." 11 
Follow-up studies in business education are numerous ~ however, 
the amount of literature available concerning follow-up studies of 
masters degree programs is limited . Furthermore, little research has 
been conducted specifically dealing with follow-up studies of business 
education masters degree graduntcs. Therefore, the studies jncluded 
in this chapter were chosen for their relationships to: 
(l) Follow-up studies of masters degree programs. 
(2) Evaluative studies of business education masters degree programs. 
(3) Principles of follow-up research. 
(4) Follow-up of undergraduate business education at Utah State 
University. 
lODonald J. Tate, "The Vocational-Technical Hi!!h School: Business 
Education, 1984," National Business Education Quarterly, XXXV (Washington, 
D.C.: National Business Education Association, 1967), p. 17. 
llRobert J. Thompson, "Evaluation of Post-Secondary Programs," 
National Business Education Yearbook, VII (Washington, D.C.: National 
Business Education Association, 1969), p. 91. 
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Follow-Up Studies~ Masters Degree Programs 
Bjork and Stordahl study 
The purpose of the study by Bjork and Stordahl12 in 1966 was to 
obtain demographic data as well as reactions of Master of Arts degree 
graduates of Northern Michigan University (1960-1965) to their graduate 
studies. Questionnaires were mailed to 437 graduates and an 80 percent 
(349) return was received. 
Bjork and Stordahl found that more than 80 percent of the graduates 
completed their undergraduate work in the state of Michigan--70 percent 
of whom completed their under graduate studies at Northern Michigan 
University. Approximately one-half of the graduates completed their 
graduate work in the same academic area as their undergraduate work. 
Furthermore, one-fourth of the graduates had completed some course 
work beyond their masters degree. Only eleven indicated they had received 
a degree beyond their masters. Fifty-seven graduates were presently 
working towards an additional degree, but had not as yet completed 
it. 
In regards to employment, about 85 percent of the graduates were 
employed prior to and following receipt of the masters degree in some 
capacity in an elementary or secondary school. After receiving the 
Master of Arts, a small decline appeared concerning the number of gradu-
ates involved in classroom instruction. However, a comparable increase 
occurred in the number employed in administrative and counseling and 
guidance positions. 
12clarence M. Bjork and Kalmer E. 
Northern Michigan University Master of 
Report (Northern Michigan University: 
1966). 71pp. 
Stordahl, "Follow- Up Study of 
Arts Graduates," Unpublished 
Office of Institutional Research, 
9 
A total of 75 percent of the graduates felt their graduate studies 
were directly related to their present employment, with 25 percent 
seeing lJttle relationship to their current emplovment. Relatin~ to 
demographic information, 75 percent of the graduates were employed 
in Michigan (with 59 percent in the upper penisula). Annual salary 
range reported was between $4,200 and $20,000: 75 percent reported 
salaries between $5,100 and $8,000. Four-hundred dollars of their 
income was attributed to having obtained a masters degree. 
The graduates expressed generally positive feel ings towara their 
graduate work. Many felt that the quality of instruction was good 
and, also, the general learning atmosphere. A number of graduates 
were c ritical of library facilities, but felt graduate work had been 
of professional value to them. 
Courses taken within their maJvr field were the courses they felt 
were most beneficial. One-fourth of the graduates would have liked 
to have selected a different graduate curriculum and preferred greater 
specialization. Approximately two-thirds of the graduates were interested 
in a sixth-year program, within their present area of interest or a 
related field. 
Bates study 
In 1973 Bates13 conducted a comprehensive study of masters degree 
gradua tes in education at West Texas University. The purposes of this 
study included obtaining personal and professional information concerning 
13Enid Buswell Bates, "A Follow-Up Study of Selected 1971 Master 
of Education Degree Recipients of West Texas State University," Unpublished 
Report (West Texas University: Organized Research Prop,ram, 1973), 
83pp. 
10 
the 1971 graduates. The study also provided data for use in evaluating 
the masters degree programs from both graduates and their supervisors 
in their respective teaching positions. 
A 97 percent return of questionnaires was received. Eighty-six 
percent of the respondents were employed in the field of education. 
Of the graduates who were employed as teachers, 96 percent were satisfied 
with teaching as a profession. The overall evaluations of the programs 
were positive. From the ratings by immediate supervisors, Master of 
Education degree recipients were, on the average , rated above average 
in their professional competencies when compared with teachers having 
similar graduate education and teaching experiences. The graduates 
surveyed were interested in the improvement of the Master of Education 
degree program at West Texas State University as evidenced by almost 
a 100 percent return. 
Most graduates resided in the Texas Panhandle. Women who completed 
the program were older and had more teaching exper ience than did men 
in the program. The findings support the conclusion that periodic 
feedback from the graduates can provide teacher education institutions 
with valuable information for use in program evalua tion. 
Evaluative Studies ££ Business Education 
Hasters Degree Programs 
Adams study 
In 1971 Adams 14 conducted a study to determine the areas that 
could be improved in business education masters degree education. 
14willard Granville Adams, "Suggestions for Improving Present 
Master's Degree Programs in Business Education," Unpublished Doctoral 
Type C Project (Columbia University, 1971), 98pp. 
11 
Questionnaires were sent to business education teachers in secondary 
schools who had completed their masters degrees, hip,h school principals, 
and heads of butt1ness education dcpnrtmenttt that offered masters degree 
programs. 
Recommendations were made concerning masters degree programs in 
business education. Business education masters degree programs should 
include: 
(1) Opportunities to work with guidance materials and techniques 
as part of course work or as practice teaching. 
(2) Help by college or university instructors in actual school 
situations concerning proper use and development of testing and evaluative 
materials. 
(3) Work experience in the business world with college or university 
supervision. 
(4) Participation by students in out-of-class activities at th e 
co llege and in the community. 
(5) General methods courses that a re well founded in psychology 
of teaching and learning which would enable the students to generalize 
and adapt demonstrated techniques in their own teaching. 
(6) Methods courses that include demonstrations by the professor 
and opportunities to apply theory in the secondary school classroom. 
Lucas study 
Lucas•
15 
study in 1953 developed criteria to evaluate masters 
degree programs that prepared business education teachers for the secondary 
15Keith E . Lucas, "Criteria for the Evaluation of Programs of 
Study Leading to the Masters Degree that Prepare Teachers of Business 
Subjects for the Secondary Schools," Unpublished Dissertation (Ohio 
State University, 1953), 367pp. 
schools. To determine the evaluative criteria, questionnaires were 
sent to graduate administrators and business educators. Lucas also 
conducted an extensive survey of literature, analyzed transcripts of 
business education masters degree graduates, and interviewed directors 
of graduate business education. Findings from each of these sources 
helped establish the following criteria for business education graduate 
courses: 
(l) Business education masters degree programs should improve 
teaching ability. 
12 
(2) A bachelors degree, with no consideration given to undergraduate 
scholastic average, should be sufficient for admission into the graduate 
program. 
(3) Ability to teach should be demonstrated before receiving 
the masters degree. 
(4) Each program should be adapted to the needs of the individual 
student. 
(5) A "B" grade should be required to obtain crcdH for the class 
with no credit given for receiving less than a "C"' grade. 
(6) An academic residence of one year should be required. 
(7) The number of graduate classes taken during the semester 
should not exceed the maximum semester load recommended by the college. 
(8) The final examination of the program should be adapted to 
the individual student. 
(9) Competencies should be obtained in research techniques. 
(10) A foreign language should not be required. 
(11) Graduate classes should be offered in these areas: 
(a) Principles and problems of business education. 
(b) Improvement of instruc tion courses in office practice, 
shorthand, bookkeeping, general busi.ness, and retail selling. 
(c) Curriculum construction in business education. 
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(d) Administration, organization, and supervision of business 
education. 
(e) Special programs. 
(f) Seminar in curren t problems and research. 
(12) Offerings should be extensive in: 
(a) Secondary education. 
(b) Psychology. 
(c) Philosophy of education. 
(d) Vocational education. 
(e) Marketing. 
(f) Guidance. 
(g) Management. 
(h) Economics. 
(13) Opportunities should exist for independent study . 
(14) Instructors should make s ure students are proficient in 
written expression. 
(15) The seminar method should be used in classes dealing with 
development of principles or problems. 
(16) Graduate students in undergraduate classes should be given 
extra work to improve their ability to teach. 
(17) The program should be extensive enough to allow teachers 
to take courses while involved in full-time teaching . 
14 
Garrett study 
In 1943 Garrett16 made an evaluation of graduate courses in business 
education offered in colleges and universities in the United States. 
Furthermore, he attempted to determine what most colleges and universities 
offered as graduate courses by obtaining information from university 
catalogs and special bulletins. From the 35 institutions Garrett studied, 
he concluded: 
(1) Graduate courses offered in business education could b e classi-
fied in five areas--administration and supervision, curriculum study 
and cons truction, principles and or gani zation, methods of teaching 
busjness education, and research and problems. 
(2) The largest areas of offerings were in methods of teach;ng 
business subjects. The second largest area was research and problems. 
(3) Seventy-six percent (or 29) of the schools offering graduate 
work required only a bachelors degree to be admitted to the graduate 
program. 
(4) Fifty-four percent required graduate students to receive 
a "B" to obtain credit for the course. 
(5) Twenty-eight or 74 percent of the institutions required masters 
students to write a research project. Writing of a thesis was optional 
in 10 institutions. 
(6) Passing of a final test was required by 71 percent of the 
institutions. None of the institutions required any type of exam that 
involved having a certain degree of proficiency in skill subjects. 
l6Robert Howal Garrett, "An Evaluation of the Graduate Courses 
Offered in the Colleges and Universities in the United States in 1943," 
Unpublished Dissertation (Indiana University, 1944), 168pp. 
15 
(7) Seventy-six percent did not require business experience to 
graduate and seven perc ent did require such experience. 
(8) Three subjects which should be included in business education 
graduate programs are: 
(a) Foundations of business education. 
(b) Secondary school curriculum . 
(c) Improvement of instruction in basic business subjects. 
Principles £i Follow-Up Research 
Lowry study 
Although this study by Lowry17 deals with guide lines for follow-up 
studies concerning high school graduates, the information is applicable 
to other kinds of business education follow-up studies. The purpose 
of this study was to determine a body of principles that would serve 
as a guide in making fo llow-up studies of high school business education 
graduates. These principles are based on investigation of follow-up 
studies in business education and review of the literature publJshed 
on methods of conducting follow- up studies. 
Lowry proposed a body of principles for use i n follow-up studies 
which included methods, procedures, techniques , and practices. He 
suggests the following: 
(l) The purpose of a follow-up s tudy should be definitely stated. 
This statement of purpose should be used as a control in the preparation 
of the questionnaire. 
l7Robert Arnold Lowry, "Principles of Follow-Up Research in Business 
Education," Unpublished Dissertation (Indiana University, 1958), 305pp. 
(2) If a follow-up is to be conducted, the feasibility of such 
a survey should be determined by prior investigation. 
(3) When making preparations to conduct a follow-up, the time 
allowed should include: 
(a) Planning the follow-up survey instrument. 
(b) Gathering data. 
(c) Preparing the report. 
(4) The purpose of the study should be consulted to determine 
the year and number of graduates tha t should be inc luded in the study. 
(5) The reason for using students who graduated in specific years 
should be clearly and definitely sta ted in the report. 
16 
(6) The technique used for gathering the data should be appropr i ate. 
The mailed questionnaire technique is perhaps the "most satisfactory." 
(7) The written follow-up ques tionnaire should include only essen-
tial questions that graduates would be reasonably willing and able 
to answer. 
(8) Research instruments should be carefully scrutinized and 
tes ted before the data is gathered f or the study. 
(9) Persistent and well-planned effor t s should be made to obtain 
replies from the largest possible percentage of subjects included in 
the study . 
(10) Personal appeals to motivate the participants in studies 
to respond should be such that they do not affect the frankness of 
the replies. 
(11) Every written report of a follow-up should include: 
(a) The number of participants included in the survey. 
17 
(b) The number of graduates to whom questionnaires were 
(c) The number of possible respondents. 
(d) The number of actual respondents. 
(e) The number of usable replies received. 
Normally, this information should be classified by year and sex of 
respondent. 
(12) The occupational data gathered should be sound enough to 
be able to analyze and generalize about the occupational experiences 
and present occupations of the respondents. This occupational data 
should be studied and compared with knowledge of the educational exneri-
ences of the respondents. 
(13) If information is available from school records, the researcher 
should use this information to give mor e meaning to the study. 
(14) Meaningful relationshins among studies should be emphasized 
throughout the follow-up report. 
(15) The written report should include information that mip.ht 
be used to evaluate the procedures, techniques, and practices employed 
in the investigation. 
Follow-Up of Undergraduate Business Education 
~ Utah State University 
Heisick study 
In 1969 Heisick18 conducted a follow-up study to determine the 
strengths and weaknesses of the und ergraduat e programs of the Business 
18Joyce P . Heisick, "A Follow-Up Study of the Utah State University 
Business Education, Distributive Education, and Office Administration 
Graduates, 1959-1968," Unpublished Thesis (Utah State University, 
1969), 99pp. 
l~ducation Department at Utah State Univer~ity. Questionnaires were 
sent to graduates of the years 1959 through 1968. Of the 272 question-
naires mailed, 177 questionnaires or 65 percent were returned. 
Heisick found that 42 percent of the graduates were employed 
in the teaching profession. In addition, 75 percent of all respondinr 
graduates had entered teaching at sometime, although at the present 
time they might not be employed in teaching. Only a small number 
of graduates had done substitute teaching and only for short periods 
lR 
of time. Over half the graduates indicated they would pursue an advanced 
degree and the most often mentjoned field wa s business education. 
Only 25 graduates indicated they had received an advanced degree and 
none of these degrees were doctoral degrees. Of those planning to 
receive an advanced degree, only a quarter were planning to attend 
Utah State University. 
The graduates indicated the following as strengths of the ~rogram: 
(1) Quality of instruction. 
(2) Appropriate subject matter. 
(3) Depth of coverage. 
Advisement was marked as above average in all programs. Courses 
stated as being most beneficial were typing, office practice, dictation 
and transcription, shorthand, methods of teaching shorthand and transcri.p-
tion, business communications, student teaching, methods of teaching 
distributive education and cooperative business programs, philosophy 
of distributive education, economics, and accounting . Courses indicated 
as least beneficial were office data systems, principles of business 
education, insurance, social security, and principles of secondary 
education. 
Research studies involving masters degree programs in business 
education are effective tools for evaluating curricula. Findings 
from these studies can be used to update business education pro~rams. 
Bjork and Stordahl found graduates reacted favorably when respond-
ing about their graduate programs. Immediate supervisors in the study 
by Bates found masters degree graduates were ranked above average in 
their teaching proficiencies. 
19 
Making recommendations for masters degree programs tn business 
education was the purpose of the study by Adams. Lucas developed evalua-
tive criteria for business education masters degree programs. Another 
evaluative study by Garrett showed the major offerings and requirements 
of masters degree institutions which offered graduate study ;n business 
education. 
Principles for the use in follow-up studies including methods, 
procedures, techniques , and practices were developed by Lowry. 
In the follow-up study of undergraduate business education at 
Utah State University, Heisick found strengths of the orogram to be 
quality of instruction, appropriate subject matter , and depth of coverage. 
Evaluations of educational programs give tnsights for revision 
and change of objectives, requirements, and curricula . Periodic follow-
up studies can aid in the further development of business education 
programs. 
CHAPTER III 
METHODS AND PROCEDURES 
The methods and procedures section of this study consists of the 
following divisions: 
(1) Compilation of mailing list. 
(2) Formation of questionnaire. 
(3) Pilot test of questionnaire. 
(4) Mailing of questionnaires. 
(5) Follow-up of mailed questionnaires. 
(6) Tabulation of data. 
Compilation ££. Mailing List 
20 
The names of all masters degree graduates in Business Educatjon 
from 1970 through 1974 were obtained from the graduation programs of 
Utah State University. These names were listed alphabetically by the 
year of graduation, degree obtained, and graduate major. During these 
years, 54 students graduated with masters degrees in business education. 
The addresses of the graduates were obtained from Utah State Univer-
sity Alumni Association, Admissions and Records Office, Business Education 
Depar tment, and in some instances from friends or relatives of the 
graduates. 
Formation of Questionnaire 
The questionnaire (see Appendix, page 53) was designed to facilitate 
quick and easy responses in a check-list manner and consisted of three 
pages. Two open-ended ~uestions were included. The graduates r ecorded 
their responses directly on the questionnaries . 
The questionnaire was constructed to fulfill the objectives of 
this study as stated previously. These objectives were written with 
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the intent to aid in the further development and revision of the current 
masters degree programs in business education at Utah State University. 
Pilot Test of Questionnaire 
Four graduates and Dr. Lloyd Bartholome (Director of Graduate 
Studies in Business Education, Utah State Universtty) were asked to 
participate in a pilot study. Dr. Bartholome was chosen to participate 
in the pilot study because of his expertise in the business education 
graduate programs at Utah State University. 
The purpose of the pilot study was to assure the directions and 
questions on the questionnaire were easy to understand and to determine 
if the construction of the questionnaire could have been improved. 
The researcher was present when the pilot study was administered to 
each of the participants. The graduates and Dr. Bartholome were encouraged 
to identify any questions, problems, suggestions , or improvements as 
they completed the questionnaires. Using suggestions of the participants 
in the pilot study, instructions were clarified for two questions. 
Mailing ~ Questionnaires 
On Friday, June 20, a cover letter (see Appendix, page 50) from 
Dr. Ted Ivarie (Department Head, Business Education and Office Administra-
tion, Utah State University) and a revised questionnaire (see Appendix, 
page 53) was mailed to each graduate. A stamped, addressed return 
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envelope accompanied each letter and questionnaire. The name of the 
graduate and the year graduated was recorded on the top of each question-
naire. Within 15 days after mailing, approximately a 50 percent return 
had been received. 
Follow-Up of Mailed Questionnaires 
The first follow-up was mailed on Monday, July 14, to the 25 graduates 
who had not responded to the questionnaire. A cover lett er (see Apoendix, 
page 51) from the researcher, a duplicate questionnaire and a stamped, 
addressed return envelope were mailed to each of the graduates who 
had not returned their questionnaires. 
Preceding the second follow-up, a 63 percent return had been received . 
On Wednesday, July 23, the s econd follow-up reminder (see Apnendix, 
page 52) was sent by airmail postcard to the 20 unresponsive graduates. 
A deadline of Monday, July 28, was established for the return of the 
questionnaires. A total of 41 or 75.9 percent of the questionnaires 
were returned by the deadline date. 
Tabulation and Analysis of Data 
Data obtained from the returns were tabulated manually on tally 
sheets. Each questionnaire item was separately analyzed by recording 
the to t al number of responses and then calculating a percentage. 
Names and addresses of the graduates were obtained from various 
unive rsity sources and the evaluative data were obtained from the gradu-
ates by us e of a mailed questionnaire. 
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A pilot study was conducted to assure clarity of the questionnaire. 
Following the initial mailing of the questionnaires, two follow-ups 
were conducted. The data from the returns were tabulated manually 
and analyzed by total number of resoonses and percentage analysis. 
The findings of this data are presented in Chapter IV. 
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CHAPTER IV 
FINDINGS 
The purpose of this chapter is to report the findings of the question-
naires administered for this study. The majority of the findings are 
presented in tabular form with an accompanying narrative. 
Questionnaire Replies 
A total of 41 of the 54 questionnaires was returned, constituting 
a 75.9 percent return. This study was a direct-mail survey and the 
total population included masters degree graduates in business education 
from 1970 to 1974. 
Table 1 shows the number of respondents by year of graduation. 
The largest percentage of return was 88.9 percent by the graduates 
of 1970,. The 1971 and 1972 graduates had the lowest returns of 50.0 
percent each. 
Job Status of the Graduates 
Of the 41 graduates responding to the study, Table 2 indicates 
92.7 percent (38 graduates) were employed. Only 3 graduates (7.3 percent) 
were not employed. 
An examination of Table 3 shows 65 .8 percent (25 of the 38 graduates 
who were employed) were teaching in business education and five graduates 
were teaching in fields other than business education. These fields 
included business administration, dj.stributive education, educational 
administration, computer science and accounting. Four graduates (10.5 
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Table 1. Responses by year graduated 
-
Year 
of Number of Number of 
Graduation Graduates Replies Percent 
1970 18 16 
1971 4 2 
1972 6 3 
1973 11 7 
1974 15 13 
-------------- --------------------- ---------------------
TOTALS 54 
Table 2 . Employment status of graduates 
Presently 
Employed 
Yes 
No 
TOTALS 
Number 
38 
3 
41 
41 
Responses 
88.9 
50.0 
50 .0 
63.6 
86.7 
-------------
75.9 
Percent 
92.7 
7.3 
100.0 
percent) were employed in business or industry as an assistant bank 
manager, administrative assistant, accountant, and lands clerk. Other 
positions held by 10.5 percent of the employed graduates are listed 
as follows: dean of evening and summer instruction, data processing 
coordina tor, elementary principal and shoe salesman, farmer and tax 
accoun tant. 
26 
Table 3. Job status of graduates emnlnvPn 
Responses 
Job Status Number Percent 
Business education teacher 25 65.8 
Teacher--other areas 13.2 
Employed in business or industry 4 10.5 
Other 4 10.5 
TOTALS 38 100 .0 
Reasons Graduates Chose Non-Teaching EmPloyment 
Of the 8 graduates or 21.0 percent who were employed in non-
teaching jobs, 6 chose non-teaching e mploymen t because non-teaching 
positio~s offered better salaries a~d benefits. The remaining 2 
gracuates l eft the teaching profession to obtain business experience 
before returning to t~ach. 
Extent Masters Programs Prepared Graduates 
for ~ Employment 
Table 4 indicates that 20 graduates (52.6 percent) felt the masters 
programs had prepared them 11 in certain ways" for their present employment. 
Eigh t een of the graduates (47.4 percent) indicated their graduate work 
had definitely prepared them for their present job. 
When questioned concerning the benefit of writing a thesis or 
Plan B, Table 5 shows 57.1 percent or 20 of the 35 graduates who wrot e a 
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Table 4. Extent graduates were prepared for employment 
Responses 
Prepared for 
Employment Number Percent 
Definitely 18 47.4 
In certain ways 20 52.6 
Not really 0 0.0 
TOTALS 38 100.0 
thesis or Plan B felt this experience had been somewhat beneficial. 
Only 5.7 percent or 2 graduates answered that writing a paper had been 
of little benefit. 
Table 5. Benefit of writing thesis or Plan B 
Responses 
Writing of 
Thesis or Plan B Number Percent 
Very beneficial 13 37.1 
Somewhat beneficial 20 57.1 
Of little benefit 5.7 
Of no benefi t 0 0.0 
TOTALS 35 99.9 
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Benef1t ~Masters Programs from 
an Economic Standpoint 
Thirty graduates held full-time jobs within three years before 
beginning their graduate work. An examination of Table 6 shows 14 
graduates (46.7 percent) responded obtaining a masters degree had made 
over a $1,200 increase in their salary. Only 4 graduates (13.3 percent) 
indicated the masters degree had caused no increase in their yearly 
salary. 
Table 6. Salary increases attributed to receiving masters degree 
Amount of 
Increase 
No increase 
$0 - $299 
$300 - $599 
$600 - $899 
$900 - $1,199 
Responses 
Number 
l 
Percent 
13.3 
3.3 
16.7 
13.3 
6.7 
$1,200 and above 14 46.7 
TOTALS 30 100.0 
Number ~ Graduates Who Had Completed 
an Advanced Degree 
Table 7 shows 4 or 9.8 percent of the graduates indicated completion 
of a degree beyond their masters. Of the remaining 90.2 percent (37 
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graduates), 2 graduates (4.9 percent) mentioned they were presently 
work1 ng toward an additional dl·gr ee. 
Table 7. Degrees received beyond masters degree 
Responses 
Degree 
Beyond Masters Number Percent 
Yes 9.8 
No 37 90.2 
TOTALS 41 100.0 
Of the 41 graduates responding, only 16 were members of Delta 
Pi Epsilon during their graduate work. However, the Delta Pi Epsilon 
Chapter at Utah State University was not established until 1972. Of 
the 16 graduates who were members of Delta Pi Epsilon, Table 8 indicates 
a total of 14 of the graduates (87.6 percent) felt as if membership 
in Delta Pi Epsilon had been very meaningful or meaningful. Only 
gradua tes (12.5 percent) felt as if membership had been of little value. 
Membership and Activity in Professional 
Organizations 
In Table 9 based upon the 25 teachers in business education, a 
majority belonged to the National Business Education Association (76.0 
percent) and their state Business Education Associations (72.0 percent). 
Only 1 teacher in business education (4.0 percent) belonged to the 
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Table 8. Value of membership in Delta Pi Epsilon 
Responses 
Value of 
DPE Membership Number Percent 
Very meaningful 31.3 
Meaningful 9 56.3 
Of little value 12.5 
TOTALS 16 100 .1 
, Amri~ederation of Teachers. Based upon the 5 teachers in other 
~3 teachers (60.0 percent) belonged to Delta Pi Epsilon. Of 
the 8 graduates employed in non-teaching positions, graduates (37.5 
percent) were members of Delta Pi Epsi lon. A total of 21 of the 38 
graduates in all areas (89.5 percent) indicated memberships in a wide 
variety of other professional organizations. 
Table 10 indicates that of the 25 business education teachers, 
13 or 52 percent held positions in their state Business Education Associ-
ations. Of the 5 teachers outside the field of business education, 
only 2 or 40.0 percent of these teachers held positions in other organi-
zations. Of the 8 graduates employed outside the field of education, 
4 or 50.0 percent held positions in other organizations. 
Importance of Out-of-Class Interaction with 
Faculty and Other Students 
Table 11 shows 65.9 percent of the graduates felt the out-of-class 
interaction with business education faculty and students was very 
Table 9. Memberships in professional organizations 
State State State 
NBEA BEA NEA EA AFT AVA VA DPE Others 
Possible 
Job Status esponses No. % No. % No. % No. No. % No. % No. % No. % No. % 
Business education 
teacher* 25 19 76.0 18 72 .o 10 40.0 10 40.0 l 4.0 9 36.0 36.0 12 48.0 18 72.0 
------------------- --------
Teacher--other 
areas* l 20.0 40.0 40.0 1 20.0 0 20.0 0 0.0 0 o.o 60.0 9 180.0 
------------------- --------
Non-teaching 
employment* 8 12.5 l 12.5 l 12.5 
-------------------
25.0 0 o.o l 12.5 12.5 37.5 87.5 
TOTAlS** 38 21 55.2 21 55.2 13 34.2 13 34.2 2.6 10 26.3 10 26.3 18 47.4 34 89.5 
*Percentages based on poss1ble responses with1n each job status. 
**Percentages based on total graduates employed. 
Table 10. Positions held in professional organizations 
State State State 
NBEA BEA NEA EA AFT AVA VA DPE Others 
Possible 
Job Status esponses No. % No. % No. % No. % No. % No. % No. % No. % No. % 
Business education 
teacher* 25 4.0 l3 52.0 0 0.0 l 4.0 0 o.o 0 0.0 12.0 16.0 36.0 
-------------------
--------
Teacher--other 
areas* 0 o.o 0 0.0 0 0.0 0 o.o 0 0.0 0 o.o 0 o.o 0 o.o 40 .0 
-------------------
--------
Non-teaching 
employment* 8 0 o.o 0 0.0 0 0.0 0 o.o 0 0.0 0 0.0 0 o.o l 12.5 50.0 
-------------------
--------
TOTALS** 38 l 2.6 l3 34.2 0 0.0 2.6 0 o.o 0 0.0 3 7.9 l3 .2 15 39.5 
*Percentages based on possible responses w1th1n each job status. 
**Percentages based on total graduates employed. 
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meaningful. None of the students felt that this interaction was of 
little value. 
Table 11. Value of interaction with faculty and other students 
Responses 
Value of 
Interaction Number Percent 
Very meaningful 27 65.9 
Somewhat meaningful 14 34.1 
Of little value 0 0.0 
TOTALS 41 100.0 
Helpfulness ~ Faculty Advisement 
In Table 12, 32 graduates (78.0 percent) felt as if advisement 
during the graduate programs had been very helpful. The remaining 
9 graduates (22.0 percent) indicated advisement had been helpful. 
Table 12. Helpfulness of advisors 
Responses 
Helpfulness 
of Advisor Number Percent 
Very helpful 32 78.0 
Helpful 9 22.0 
Of little help 0 0.0 
TOTAlS 41 100.0 
Strengths and Weaknesses £I the 
Masters Degree Programs 
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Table 13 lists what graduates checked as strengths of the masters 
programs. Thirty-nine percent of the graduates indicated classes taken 
as a strength, while 23.2 percent indicated interaction with faculty 
as a strength. None of the graduates listed social life as a strength 
of the masters programs. 
In relation to actual classes which graduates felt were a strength, 
five persons listed "Issues and Trends in Buslness Educatlon" and "Seminar 
in Business Education." 11 Philosophy of Vocational Business Education" 
received 4 votes and "Production of Instructional Materials" and "Legal 
Aspects of School Administration" both received 2 votes. The other 
classes listed as strengths were not mentioned more than once. 
In Table 14 social life was checked as a weakness of the program 
in 34.1 percent of the returns. Writing of a Thesis or Plan B was 
indicated by 12.2 percent of the graduates as a weakness. Other weaknesses 
not included ln the checkllst were written camps, mentioned by two 
graduates; dorm rules and enforcement, mentioned by one graduate; and 
degree requirements needing to be more flexible to fit the individual, 
mentioned by one graduate. 
Only 4 classes were listed more than once when graduates were 
asked what classes were of little or no value--"Issues and Trends in 
Business Education" (3 responses), "Principles of Learning" (2 responses), 
"Improvement of Instruction in Bookkeeping" (2 responses), and "Adolescent 
Psychology" (2 responses). 
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Table 11. Frequency di:;trjbution of strengths of husines;; education 
mastcrn degree programs 
Responses 
Strengths Ranking Number* Percent 
Classes taken l 32 39.0 
Interaction with faculty 2 19 23.2 
Writing Thesis or Plan B 3 17 20.7 
Teaching assistantship 4 8 9.8 
EPDA fellowship 5 2 2.4 
Other 6 l 1.2 
Social life 7 0 0.0 
Not responding - 3 3.7 
--------------------------- ------------------ ------------ ------------
TOTALS 82 100.0 
*Graduates responded tw1ce. 
Preference of Obtaining a Master ~ Science 
or a Master of Educa tion 
------
Table 15 indicates that 39.0 percent of the graduates who had 
received a Master of Science degree would, if given the opportunity 
to begin graduate work again, obtain a Master of Science with a Plan B 
option. Ten graduates or 24.4 percent who had received a Master of 
Science degree checked they would prefer to receive a Master of Education 
if given a "second chance." Only one graduate (2.4 percent) who had 
received a Master of Education would prefer to now obtain a Master 
of Science degree--thesis option. 
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Table 14. Frequency distribution of weaknesses of business education 
masters degree programs 
Responses 
Weaknesses Ranking Number* Percent 
Social life l 28 34.1 
Interaction with faculty 2 10 12.2 
Wri tlng Thesis or Plan B 3 9 11.0 
Other 4 4 4.9 
Classes taken 5 3 3.7 
Teaching assistantship 6 3 3.7 
EPDA fellowship 7 l 1.2 
Not responding - 24 29.3 
---------------------------- ------------------ ------------ -----------
TOTALS 82 100.1 
*Graduates responded twice. 
Table 15. Preference of obtaining a Master of Science degree or a 
Master of Education degree 
Option Preferred 
ME MS--thesis MS--Plan B 
Option Graduated \<ith No. % No. % No. % 
Master of Education 12.2 l 2.4 0 o.o 
Master of Science 10 24.4 22.0 16 39.0 
-----------------------------
TOTALS 15 36.6 10 24.4 16 39.0 
Adequacy of Number of Hours Required within 
the ~olleges £I Business and Educatjon 
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The Master of Science degree required 24 hours in business education; 
hours in business administatjon, accounting, economics, or computer 
science; and 12 hours in education, instructional media, or psychology. 
Table 16 shows the majority of graduates (65.7 percent) felt that require-
ments in business education were just about right. In the areas of 
business administration, accounting, economics, or computer science, 
graduates again agreed (71.4 percent) that these requirements were 
adequate. Concerning requirements in education, instructional media, 
or psychology, 65.7 percent of the graduates agreed the requirement 
was just about right. 
For a Master of Education, 21 hours were required in business 
education; 18 hours in eduction and psychology: 9 hours in a content 
field; and 6 hours of electives. Table 17 shows that of the 6 graduates 
who had received a Master of Education, the majority felt as if hourly 
requirements (in all of the above 4 categories) were adequate. 
This chapter has presented the findings from the data as reported 
on the questionnaires. Graduates were encouraged to write any commen~s 
or suggestions at the end of each questionnaire. These comments are 
included in the Appendix, page 57. Chapter V will present a summary 
of the findings, as well as conclusions and recommendations. 
Table !6. Adequacy of required hours for a Master of Science degree 
Unreasonably 
High High Just 
Hours Required No. % No. % No. 
Business education--24 0 o.o 4 11.4 23 
Business administration, accounting, 
economics, or computer 
science--9 0 0.0 5 14.3 25 
Education, instructional media, 
or psychology--12 3 8.6 7 20.0 23 
About Right A Little Low 
% No. % 
65.7 5 14.3 
71.4 l 2.9 
65.7 2 5.7 
Too 
No. 
3 
4 
0 
Low 
% 
8.6 
11.4 
o.o 
w 
00 
Table 17. Adequacy of required hours for a Master of Education degree 
Unreasonably 
High High Just About 
Hours Req uired No . % No. % No. 
Business education- -21 0 o.o 0 0.0 6 
Education and psychology--18 1 16.7 1 16.7 4 
Content field--9 0 0.0 0 0.0 3 
Electives--6 0 0.0 ~ 0.0 4 
Right A Little Low 
% No. % 
100.0 0 o.o 
66.7 0 o.o 
50.0 2 33.3 
66.7 0 0.0 
Too Low 
No. % 
0 0.0 
0 o.o 
1 16.7 
2 33.3 
w 
"' 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Introduction 
The purpose of this project was to conduct a follow- up study of the 
graduates of masters degree programs in business education from 1970-
1974 at Utah State University. This study was to provide information 
for the further development and revision of the current masters degree 
programs in business education. Specific purposes of this study were: 
(l) To determine the present job status of the graduates. 
(2) To determine the reason(s) graduates wer e not teaching if 
employed in o t her area(s). 
(3) To determine the extent to which the masters degree programs 
prepared the graduates for the positions in which they were employed . 
(4) To determine whether the masters degree progr am had benefited 
the graduates from an economic standpoint. 
(5) To determine the number of graduat es who had earned an 
advanced degree beyond their masters. 
(6) To determine the impact of Delta Pi Epsilon in the masters 
degree programs. 
(7) To determine what professional organizations the graduates 
were members of and if they were active members. 
(8) To determine the importance of out-of- class in t eraction with 
business education faculty members and other studen t s . 
(9) To determine if faculty advisement had been helpful during 
the masters degree programs. 
(10) To determine the strengths and weaknesses of the masters 
degree programs. 
(11) To determine if the graduates favored obtaining a Master of 
Education degree or a Master of Science degree. 
(12) To determine if the number of hours required within the 
Colleges of Business and Education were reasonable. 
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The data was gathered by a direct-mail survey of the 54 graduates 
of 1970-1974. A total of 41 questionnaires were returned constituting 
a 75.9 percent return. The questionnaires were tabulated and presented 
in the findings section. 
Summary ~ Findings 
The results of this study are summarized as follows: 
(1) Graduates of 1970 had the best percentage of responses--88.9 
percent. Graduates of 1974 followed closely with a 86.7 percent return. 
(2) A total of 92.7 percent of the graduates were employed. 
(3) The majority of the employed graduates (65.8 percent) were 
teaching in business education. 
(4) Six of the eight graduates in non-teaching professions chose 
non-teaching since these positions offered better salaries and benefits. 
(5) A large majority of the graduates (47.4 percent--definitely; 
52.6 percent--in certain ways) felt the masters programs had prepared 
them for their present employment. 
(6) A total of 94.1 percent of the graduates felt that writing 
a thesis or Plan B was beneficial (57.1 percent--somewhat beneficial; 
37.1 percent--very beneficial). 
(7) A total of 26 graduates of the 30 employed before receiving 
~heir masters degrees attributed some increase in thej_r yearly salaries 
to the obtajntng of a masters degree. Fourteen of these graduates 
attributed $1,200 and above of their yearly salaries to having received 
their masters degrees. 
(8) Only 9.8 percent of the graduates had completed a degree 
beyond their masters. 
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(9) Of the 16 members of Delta Pi Epsilon during their graduate 
work a majority (87.6 percent) felt as if membership in Delta Pi Epsilon 
had been very meaningful or meaningful. 
(10) Graduates belonged to a w1de variety of professional organ-
izations. The largest memberships were in the National Business Educatjon 
Association and the state Business Education Associations with 55.2 
percent of all employed graduates belonging to both organizations. 
More graduates employed as business teachers joined the National Business 
Education Association (76.0 percent) than any other organization. 
Fifty-two percent of the graduates teaching in business education held 
positions in their state Business Education Associations. 
(11) Out-of-class interaction with business education faculty 
and students was very meaningful to 65.9 percent of the graduates . 
(12) Advisement during the graduate programs was very helpful 
to a large majority (78.0 percent) of the graduates. 
(13) The 3 choices listed most frequently as strengths of the 
masters degree programs were classes taken (39.0 percent); interaction 
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with faculty members (23.2 percent); writing thesis or Plan B (20.7 
percent). Classes listed as strengths by the highest number of graduates 
(5 responses)were 11 lssues and Trends in Business Education11 and "Seminar 
in Business Education. 11 
(14) When given the choice, graduates most often marked social 
life (34.1 percent) and interaction with faculty members (12.2 percent) 
as weaknesses of the masters degree programs. Few classes were tabulated 
more than once as being of little or no value--"Issues and Trends in 
Business Education" (3 responses) was mentioned most often. 
(15) Obtaining a Master of Education degree would be the prefer-
ence of 36.6 percent of the graduates; while a total of 63.4 percent 
(24.4 percent--thesis option; 39.0 percent--Plan B option) would rather 
obtain a Master of Science degree. 
(16) Concerning hourly requi1 ~ments in business education, business 
administration, and education, the majority of graduates felt these 
hourly requirements by different departments for completion of a Master 
of Science or Master of Education degree were acceptable. 
Conclusions 
(1) Most masters degree graduates in business education sought 
teaching jobs within their field of speciality. 
(2) Those graduates who were not teaching, chose non-teaching 
employment mainly for the financial advantage and fringe benefits. 
(3) Obtaining a masters degree helped prepare most of the graduates 
for the jobs in which they were employed. 
(4) Writing of a thesis or Plan B was generally an experience 
the graduates felt was worthwhile. 
(5) Masters degree programs general ly benefited the graduates 
from an economic standpoint. 
(6) Very few of the graduates had obtained an advanced degree 
following completion of their mast ers programs. 
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(7) Membership in Delta Pi Epsilon was of benefit to the graduates. 
(8) Memberships in organizations was largest in business education 
related organizations such as the National Business Education Association 
and Delta Pi Epsilon. Graduates held more positions in business education 
related organizations. Other educational associations were not well 
supported by graduates. More graduates employed as business education 
teachers joined organizations and held positions than graduates employed 
within teaching or non-teaching areas. 
(9) Graduates generally felt they had benefited from interaction 
with other students and the business education faculty. 
(10) Advisement was usually very helpful to the graduate students. 
(ll) None of the strengths or weaknesses listed were chosen by 
a majority of graduates. In many cases, one item was listed by one 
graduate as a strength and listed by another graduate as a weakness. 
Most individuals viewed the masters degree programs differently, which 
accounts for the diversity of answers concerning strengths and weaknesses 
of the programs. Overall, the strengths and weaknesses of the masters 
degree programs were not agreed upon by the graduates. 
(12) The graduates did not have a definite agreement concerning 
beneficial classes and classes of little value. Only a few graduates 
(five or less) listed the same c lass as being very beneficial. Few 
graduates agreed concerning classes they would not recommend to another 
graduate student. This diversity of likes and dislikes in classes 
might be attributed to the wide variety of classes taken by business 
education graduate students. Since programs varied , so did classes 
liked and disliked. 
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(13) The majority of graduates preferred obtaining a Master of 
Science degree rather than a Master of Education degree. This preference 
might relate to the high percentage (85.4 percent) of graduates who 
chose to receive a Master of Science degree rather than a Master of 
Education degree during their masters work. Furthermore, as mentioned 
previously, a majority of graduates felt that writing a thesis or Plan B 
had been beneficial. This belief might be a reason why graduates 
preferred (if they could be given another chance) to receive a Master 
of Science degree rather than a Master of Education degr ee . 
(14) The majority of graduateb felt the hourly requirements required 
by different departments, such as business education, business administra-
tion, and education were reasonable in both the Master of Education 
degree and the Master of Science degree requirements. 
Recommendations 
The following recommendations were made on the basis of the findings 
and conclusions from this study: 
(l) The masters degree programs in business education should 
continue to prepare graduates for teaching jobs in business education. 
(2) The Department of Business Education should counsel graduate 
students to obtain a Master of Science degree for the experience of 
writing a thesis or Plan B. 
(3) More students should be encouraged to obtain a degree beyond 
their masters and have more opportunities to become informed concerning 
the various degrees available beyond a masters degree. 
(4) Membership in Delta Pi Epsilon should be encouraged. 
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(5) Professionalism (joining of organizations) should be emphasized, 
not only in business education, but also in other related areas of 
education. Masters degree students should be encouraged to become 
actively engaged in professional organizations. 
(6) Faculty members and graduate students should be encouraged 
to interact with one another. 
(7) Present advisement policies involving graduate students in 
business education should be continued. 
(8) The hourly requirements for both a Master of Science degree 
and a Master of Education degree st.ould remain as they are presently 
established. 
(9) A follow-up study of masters degree graduates should be conduc-
ted regularly by the Department of Business Education for possible 
revision and change of the masters degree programs. 
(10) A committee should be established to review the requirements 
for a thesis and a Plan B. This committee should propose a uniform 
format for the following: 
(a) Writing of a thesis or Plan B. 
(b) Evaluating the completed thesis or Plan B. 
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APPENDIX 
so 
UTAH STATE UNIVERSITY LOGAN. UTAH 84322 
DEPARTMENT OF 
BUSINESS EDUCATION 
801-752-4100 
June 20, 1975 
Dear Graduate: 
COLLEGE OF BUSINESS 
UMC 35 
Would you like to see the business education masters program at USU revised? 
Your help is needed! 
The feedback from you as a graduate is one of the most effective methods of 
obtaining information to evaluate an educational program. The Department 
of Business Education would appreciate your cooperation with Dan~ Wursten, 
a graduate student, in completion of her Plan B paper entitled "A FOLLOW-UP 
STUDY OF UTAH STATE UNIVERSITY MASTERS DEGREE GRADUATES IN BUSINESS EDUCATION, 
1970-1974. You will really assist in determining whether the objectives 
and requirements within these programs need to be modified or revised. 
Please take a few minutes to fill out the enclosed questionnaire. The 
questions relate directly to your masters degree studies at USU. Your 
responses will be confidential and only the tabulated responses of all 
graduates will be analyzed in evaluating the masters programs. 
Hope to hear from you soon. 
Sin<;'erely, 
'Ted l~e 
Department Head 
djw 
Enclosures 
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• 
UTAH STATE UNIVERSITY· LOGAN. UTAH 8432 2 
DEPARTMENT OF 
BUSINESS EDUCATION 
801·752·4100 
July 14, 1975 
Dear Graduate: 
COLLEGE OF BUSINESS 
UMC 35 
You are very perceptive if you can see the analogy between us and the present 
Apollo space shot. Just as cooperation with the Russians is of extreme 
importance in the successful docking of Apollo, you are a vital part of our 
project. Our initial launch was June 20 and your input is needed to make 
this mission 100 percent effective. 
We hope you will be delighted to find yourself in such high demand. Without 
you our data cannot be considered complete. With Stage I (initial mailing of 
questionnaires) completed, we have spent many hours tabulating results. We 
still need your help to make sure our interpretations are based on reliable 
data. To guarantee all systems are clear for docking, we will need your 
response. 
We are grateful for the helpful feedback already received from Stage I. 
Perhaps the questionnaire sent to you a few weeks ago is already in the mail; 
if so, thank you. If not, will you please fill out and return the question-
naire in the enclosed envelope. This information will be held in strict 
confidence and only the tabulated responses of all questionnaires will be 
analyzed. 
Your reply will be greatly appreciated. The completion of this project is of 
vital importance to mission headquarters. Best wishes to you. 
Sincerely, 
Dana Wursten 
Project Director 
Enclosures 
DEAR SHARON: 
SOYUZ AND APOLLO HAVE SUCCESSFULLY DOCKED AND 
COMPLETED THEIR MISSION. BUT OUR COMBINED EFFORTS 
STILL HAVEN'T BEEN SUCCESSFUL. YOUR RESPONSE TO OUR 
QUESTIONNAIRE IS NEEDED! OUR EVALUATION OF THE 
BUSINESS EDUCATION MASTERS PROGRAMS AT UTAH STATE 
WON'T BE COMPLETE WITHOUT YOUR INPUT. 
COULD YOU PLEASE TAKE A FEW MINUTES NOW TO 
COMPLETE YOUR QUESTIONNAIRE? RESULTS MUST BE 
TABULATED ON MONDAY, JULY 28. I WOULD REALLY 
APPRECIATE YOUR HELP· 
IN CHARGE OF SURVEY 
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Name Year "G:-r a--:d_u_a-:-t-e""'d _____ _ 
SURVEY OF MASTERS DEGREE GRADUATES IN BUSINESS EDUCATION 
OF UTAH STATE UNIVERSITY 
1 . Are you presently employed ? 
Yes 
No (If No, go directly to question 7) 
,.- 2. Are you 
teaching primarily in business education? 
teaching primarily in other subjec t area(s)? Please list 
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areas ~~-~-----~~-~~~~-~~-~~~~----
--- employed in business or industry? Please list job title 
.. 4. 
Other(s) 
If you are not teaching, for what reason(s) did you find other 
employment? Check as many as apply. 
Could not find a teaching job in business education. 
---Non-teaching position offered better salary and benefits 
--- Did not want to teach 
Other(s) 
Do you believe that the masters program at USU prepared you for your 
present employment? 
Definitely 
Iri certain ways 
Not really--Please explain your answer briefly 
5. During the three years before you began your masters work at USU, 
did you have any full-t ime job(s)? 
Yes 
No (If No, go directly to question 7) 
6. Comparing the annual salary of your present job with the last full-
time job you held before you obtained your masters, how much 
difference in your yearly income would you say your masters degree 
has made? 
No increase 
$0-$299 
$300-$599 
$600-$899 
$900-$1,199 
$1,200 and above 
Have you obtained a degree beyond your masters? 
Yes 
No 
~ 8. During your masters program were you a member of Delta Pi Epsilon? 
Yes 
No 
9. In your opinion, membership in Delta Pi Epsilon was 
Very meaningful 
----- Meaningful 
Of little value 
vf lO. Put a check by any organization to which you presently belong. 
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Please indicate in the spaces to the right any offices, committees, 
etc., on which you may have served. 
Organization 
National Business Education Assn. (NBEA) 
Your state Business Education Assn. 
National Education Ass. (NEA) 
Your state Education Assn. 
American Federation of Teachers (AFT) 
American Vocational Assn. (AVA) 
Your state Vocational Assn. 
Delta Pi Epsilon 
0 ther -------------------------------
Capacity 
vi 11. Do you feel that your out-of-class interaction with business 
education faculty members and other students was 
a very meaningful part v f your masters studies 
somewhat meaningful 
had little value in your program 
J 12. During your masters program was your faculty advisor 
very helpful 
helpful 
of little help 
vl l3. If you were able to obtain your masters again, which option would 
you choose? :JO ~ 
Master of Education (non-thesiy0~4 qua~ hours) 
Master of Science (thesis--45 quart~~ hours) 
Master of Science (Plan B--45 quarter hours) 
V l4. If you were to recommend one class to a graduate student now working 
on his/her degree, what class would you suggest? (Name, number, 
or short description of class) 
v 15. Did you take a class that you felt was of little or no value? I f 
so, what was it? (Indicate name, number, or short description) 
16. Looking back on your masters degree studies at USU, what were the 
two strongest or most significant aspects to you and also the two 
weakest aspects? Please check two in each column. ---
Strongest 
Classes taken 
Writing thesis or Plan B 
Interaction with faculty members 
Social life 
Teaching assistantship 
EPDA fellowship 
Other (Please specify) 
Weakest 
If you obtained a Master of Science, please answer questions 17 & 18. 
If you obtained a Master of Education, please answer question 19. 
17. Do you feel that your experience of writing a thesis or Plan B has 
been 
very beneficial 
----- somewhat beneficial 
of little benefit 
of no benefit 
18. In your Master of Science program you were required to take 
a) 24 quarter hours in business education 
19. 
b) 9 quarter hours in either business administration, accounting, 
economics, or computer science 
c) 12 quarter hours in ejther education, instructional media, or 
psychology 
Please rate the above requirements by indicating a, 
to the response that best describes each category. 
were the number of hours required 
unreasonably high 
--high 
----- just about right 
a little low 
too low 
b, and c next 
In your opinion 
In your Master of Education program you were required to take 
a) 21 quarter hours in business education 
b) 18 quarter hours in education and psychology 
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c) 9 quarter hours in your content field (business administration, 
etc . ) 
d) 6 quarter hours of electives in either business education, 
education, or content field 
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Please rate the above requirements by indjcating a, b, c, and d next 
to the response that be~t describes each category. In your own 
op1n1on were the number of hours required 
unrea~onably h1gh 
hjgh 
just about riRht 
a little low 
too low 
THANK YOU FOR YOUR HELP! If you have any comments concernjnR recommen-
dations for changes in the business education masters degree programs 
at USU, please use the space below and the back of this page for your 
comments. Are there any ways this program could have better met your 
needs? 
Comments Concerning the Masters Degree Programs 
11 Although simulation, et c . was offered in short courses during 
the summer, I would have liked to have had formal training in setting 
up and administering such a program during the regular quarter 
schedule." 
"Some consistency in paper requirements could help floundering 
students--perhaps one or some faculty member(s) responsible for 
setting up some guidelines that all chairmen would follow with each 
of their students to insure that consistency. 11 
"I would just like to comment that I feel my masters degree was 
extremely beneficial to me and that I had excellent help from the 
faculty of the Business Education Department." 
"More courses in business education on the graduate level should 
be offered. Overall the department is well organized in my opinion." 
"Don't rush into picking a committee--know the people you'll be 
working with. I picked an out-of-department person who (just for an 
experiment) gave me a hard time and has discouraged me from ever 
writing another paper." 
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"A very realistic program. Overall the program allows for use of 
material learned to be flexibly i~ tegrated into our own teaching envir-
onment. I was able to intEgrate very effectively. I feel I'm a better 
teacher as a direct result of my experience at Utah State University." 
"I believe the requirements for a Plan B versus the thesis route 
need to be reviewed. I don't think any professors will remember the 
time I spent on my thesis, but my classmates still remember me as the 
tdummy' who spent millions of hours on a thesis which turned out to be 
a Plan B worth three credit hours! That was truly an endurance test 
for me! 11 
"Fellowships and assistantships need not be directed totally 
toward teaching--emphasis could be placed on securing a part-time 
office position to satisfy certain practical requirements that are 
necessary for being an effective business education instructor." 
"I think one of the strongest strengths was and probably still 
is the high caliber of facult y. This continually stands out in my 
mind. Because they make the classes interesting, exciting, etc. Of 
course, they also had some pretty top grad students to work with also: 
All kidding aside there will always be some students who will complain 
at everything, thus the recruiting, selection, and screening of grad 
students will always be important. In my years since Utah State 
University and in my doctoral work, I felt I had been well prepared 
during my masters program." 
"The faculty that teache s 
makes the program out s tanding . 
interested in the students and 
them as teachers. Continue to 
been set." 
th e business education classes is what 
The faculty members are sincerely 
do an outstanding job in preparing 
enforce the high standards that have 
"There definitely needs to be time spent acquainting prospective 
teachers with the real world of the educator (e.g.) politics in the 
educational system; politics in educational administration; in legis-
lative decision, etc. Classes taught should include part of the 
'real world' and not just utopia as seen through the child--like 
eyes of question #18 to see how the classes will really serve the 
educator--(e.g.) a psychology class dealing with nothing more than 
"sex patterns" of teenagers does little to teach an educator how 
to cope with problems as demonstrated with young people today. By 
the same token some practical classes in curriculum planning, creative 
how-too, etc.--would seem to be of great value to those going into 
the profession." 
"As much as I hated writ i ng that Plan B paper it has come in 
handy--the experiences in writ i ng, that is, not the study I did. The 
education classes I took, with the exception of instructional media 
classes, were a waste. The business administration were interesting, 
but didn't help me become a better secretarial teacher. I would have 
enjoyed methods of typing and methods of shorthand even though I had 
already had them in undergraduate because after even just a little 
teaching experience (student teac:ling) they would have meant more." 
"Workshops such as in simulated office practice have been par-
ticularly helpful." 
"Seek to fit degree requirements to fit individual's goals and 
professional desires." 
"The master's program has helped me mainly in three areas. 
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(1) Significantly improved my salary. (2) Obtaining professional 
certificate, which adds slightly more income to that substantial one 
mentioned in point above. In addition, recertification can be conven-
iently renewed with workshop credit only. (3) As department chairman, 
I have found the additional training represented by the Master's Degree 
to be particularly helpful in planning and administering the business 
education program at my school." 
VITA 
Dana J. Wursten 
Master of Science 
Plan B Report: A Follow-Up Study of Utah State University's Masters 
Degree Graduates in Business Education (1970-1974) 
Major Field: Business Education 
Biographical Information: 
Personal Data: Born at Travis A.F.B., California, January 18, 
1951. Daughter of Ervin and Gloria Wursten. 
Education: Graduated from Airline High School, Bossier City, 
Louisiana in 1969; received Bachelor of Science degree from 
Brigham Young University, Provo, Utah with a major in 
business education in 1973. 
Professional Experience: August, 1973 to May, 1974 a business 
teacher at Humphrey PuLlic School, Humphrey, Nebraska. 
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